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1 

 I N T R O D U C T I O N

In the following sections we shall describe what we understand by Content and Language Integrated 
Learning (CLIL) and how the EU-funded Tools for CLIL Teachers project can help you in your teaching 
practice. Lastly, we shall briefly describe two of the integral utilities in Clilstore; i.e. Multidict and Word-
link.

1.1  �What is Content and Language Integrated Learning?

Content and Language Integrated Learning was recognized as a teaching methodology by the Commis-
sion of the European Communities in its Communication No. 449 on Promoting Language Learning and 
Linguistic Diversity: An Action Plan 2004 – 2006, published in 2003 [1]. This document states that:

Content and Language Integrated Learning (CLIL), in which pupils learn a 
subject through the medium of a foreign language, has a major contribution to 
make to the Union’s language learning goals. It can provide effective oppor-
tunities for pupils to use their new language skills now, rather than learn them 
now for use later. It opens doors on languages for a broader range of learners, 
nurturing self-confidence in young learners and those who have not responded 
well to formal language instruction in general education. It provides exposure 
to the language without requiring extra time in the curriculum, which can be of 
particular interest in vocational settings. The introduction of CLIL approaches 
into an institution can be facilitated by the presence of trained teachers who are 
native speakers of the vehicular language. (p.8)

It also lists a number of proposals for actions at a European level that will supplement Member States’ 
own initiatives, which specifically includes promoting CLIL in the following ways:

•	 I.2.4 The Socrates programme’s Lingua action 2 will fund a series of transnational projects for the 
development and dissemination of new, specific methodologies for teaching subjects through 
languages other than lingua francas. […]

•	 I.2.5 The Commission will propose that the general Socrates Call for Proposals […] be amended 
so as to increase support to schools wishing to introduce a Content and Language Integrated 
Learning approach. In particular, extended exchanges of teachers between partner schools will 
be encouraged.

•	 I.2.6 A European conference will be held for decision-takers and inspectors to launch a major 
new study on the benefits of Content and Language Integrated Learning.

•	 I.2.7 The European Eurydice Unit will gather and disseminate information on the availability of 
Content and Language Integrated Learning in European education and training systems, based 
on the collection of available data by its Network.

As we can see, efforts are being made to generalize CLIL in the European Union (EU) Member States due 
to a firm belief that this approach may benefit not only the acquisition of a specific subject matter, but 
also set a framework for meaningful use of a foreign language during a given educational stage.
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According to the EU’s policy on multilingualism, CLIL involves teaching a curricular subject through the 
medium of a language other than that normally used. The subject can be entirely unrelated to language 
learning, such as engineering subjects being taught in English in a university in Spain. CLIL is taking place 
and has been found to be effective in all sectors of education from primary through to adult and higher 
education. Its success has been growing over the past 10 years and continues to do so.

Teachers working with CLIL are specialists in their own discipline rather than traditional language teach-
ers. They are usually fluent speakers of the target language, bilingual or native speakers. In many insti-
tutions, language teachers work in partnership with other departments to offer CLIL in various subjects. 
The key issue is that the learner is gaining new knowledge about the subject matter while encountering, 
using and learning the foreign language. The methodologies and approaches used are often linked to the 
subject area with the content leading the activities. [2]

CLIL’s multi-faceted approach can offer a variety of benefits. It:

•	 builds intercultural knowledge and understanding

•	 develops intercultural communication skills

•	 improves language competence and oral communication skills

•	 develops multilingual interests and attitudes

•	 provides opportunities to study content through different perspectives

•	 allows learners more contact with the target language

•	 does not require extra teaching hours

•	 complements other subjects rather than competes with them

•	 diversifies methods and forms of classroom practice

•	 increases learners’ motivation and confidence in both the language and the subject being taught.

In the following sections we shall see how Clilstore can contribute toward these overall benefit.

1.2  �How can the Tools for CLIL Teachers Project help you?

The Tools for CLIL Teachers project has created a free online service where language teachers can author 
and share content-rich, multimedia learning units featuring the creator’s own choice of audio, video 
(e.g. from YouTube), text (e.g. a transcript) and images/graphics. No installation or setup of software is 
required. The authoring tools feature a unique and innovative element of functionality i.e. the ability to 
automatically link every word in a text to online dictionaries in over 100 languages.

The teacher will have the choice of either sharing the resulting webpage online from the system’s repos-
itory or of sharing a link to the webpage on websites, via email or institutional VLEs, for example. The 
beauty of this system is that technical knowledge of FTP/URL and online publishing is not required. 
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BUT please note that the text in the “Text” window is now formatted like HTML. Each paragraph starts 
with <p> and ends with </p>. If you want to edit/change words then just avoid deleting e.g. the <p>. 
Should you wish to insert a new paragraph in the text then remember it has to start with <p> and end 
with </p>.  
If you wish to insert a photo from Flickr.com between two paragraphs then from a photo in Flickr, click 
Share and “Grab the HTML/BBCode” (which is the way Flickr offers its embed code):

Figure 20. Sample embed code from Flickr.

The copied code (and hence the photo) can now be pasted into the “Text” field as long as it is placed 
between two paragraph symbols “</p> and <p>”. The same procedure can be used for embedding an-
other video or an audio file between text paragraphs. When using the text editor you can simply use the 
‘Insert’ function to add additional media. 
 
3.3 Teacher and Student Do-it-yourself videos 
 
A series of DIY videos has been created to support teachers who wish to create Clilstore units and stu-
dents/learners who wish to use the service independently. These videos are available in all of the project 
languages and can be accessed by following the links.

TEACHER DIY VIDEOS STUDENT DIY VIDEOS

ENGLISH http://youtu.be/yaiybnAnEuU http://youtu.be/WjGt5d4AXBs

DANISH http://youtu.be/2sVai-_Qqtc http://youtu.be/wbpiaBd2imc

SPANISH
http://www.youtube.com/em-
bed/2CjQ8V0bCj8?rel=0 http://youtu.be/Mp_aFDC4o24

IRISH http://youtu.be/BB10jBjbAS0 http://youtu.be/bzyFWvvXtw8

SCOTTISH GAELIC http://youtu.be/fGJzqaHGkis http://youtu.be/eHnY7X-67vo

PORTUGUESE http://youtu.be/hyOmWVgtchI http://youtu.be/Acj0Sb6RrtM

LITUANIAN http://youtu.be/7sGJ5ULxNKQ http://youtu.be/mc8oQDp3Slc

Table 1. Links to the Clilstore “Do-it-yourself” videos.

IMPORTANT NOTICE
If you experience any type of errors in Clilstore or have suggestions for improvements then please send 
an e-mail to Caoimhín Ó Donnaíle: caoimhin@smo.uhi.ac.uk

Now that we have seen how to create a unit in Clilstore, in the following section we shall present a tem-
plate which includes the features which a CLIL lesson should take into account.
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4   P L A N N I N G  A  C L I L  L E S S O N

The following is a template and checklist to help teachers plan a CLIL lesson. When designing units for 
students it is advisable to take these items into account and reflect upon the learning outcomes to be 
achieved.

Name: Subject: Language: Level:

Aims of lesson:  

Language Aims:  

Language support: 
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Procedure and methods: 

Checklist

Have you considered the following factors?

Factors to consider Yes/No Describe how this will be included in the lesson

Content – Learning outcomes

Communication (groups, pairs, 
peers, teacher-student etc.)

Cognition (methodology, men-
tal processes, multimodality)

Cultural issues

Language demands and lan-
guage support (grammar, vo-
cabulary, when, why and how, 
text structure, text organisation)

Materials selection (what to 
use, why and how)
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Teacher’s role (engaging stu-
dents? Providing input? Provid-
ing support?)

Student’s role (How is this les-
son “student-centred”?)

Thinking skills (factual Qs, why/
how Qs, hypothesis, synthesis, 
prediction. Does it support High-
er Order Thinking?

Scaffolding and variety of input/ 
text, audio, video etc. (support 
for input and/or output)

Table 2. Template and checklist to plan a CLIL lesson designed by Cecilia Leboeuf.

5   A D D I T I O N A L  I N F O R M A T I O N
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5.1  Tools outcomes

The following list provides links to: (i) the three tools available at multidict.net, (ii) the main project site 
which gives a comprehensive introduction to the project including all project documentation, newslet-
ters, background information on the partners and details of associated projects; and (iii) direct links to 
the social media platforms used to disseminate the project outcomes and build a community of users.

•	 Clilstore: http://multidict.net/clilstore 

•	 Multidict: http://multidict.net/multidict 

•	 Wordlink: http://multidict.net/wordlink 

•	 Tools website: http://languages.dk/tools/index.htm 

•	 Tools Facebook: http://www.facebook.com/tools4clil 

•	 Tools Blog: http://tools4clil.wordpress.com

•	 Tools Twitter: https://twitter.com/tools4clil

•	 Tools LinkedIn: http://www.linkedin.com/groups/Tools4Clil-4269787

5.2  Resources

Authors of Clilstore units will find the following sites indispensable when creating units.

•	 TED (Technology, Entertainment, Design) +900 videos, many with transcript:  
http://www.ted.com

•	 Vimeo, site with videos resources http://vimeo.com

•	 Youtube, site with video resources: http://www.youtube.com

•	 Ipadio, site with audio resources: http://ipadio.com

•	 eCorner, site with video resources: http://ecorner.stanford.edu/popularVideos.html 

•	 Videojug, site with video resources: http://www.videojug.com 
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5.3  Further reading

The following short list will give new users a taste of the theoretical discussion and trialling which under-
pins the adoption of CLIL.

Coonan, C. M. (2007): Insider Views of the CLIL Class Through Teacher Self-observation–Introspection, 
International Journal of Bilingual Education and Bilingualism, 10:5, 625-646.

Coyle, D. (2007): Content and Language Integrated Learning: Towards a Connected Research Agenda for 
CLIL Pedagogies, International Journal of Bilingual Education and Bilingualism, 10:5, 543-562.

Coyle, D., Hood, P. & Marsh, D. (2010) CLIL: Content and Language Integrated Learning. Cambridge.

Dalton-Puffer (2007): Discourse in content and language integrated learning (CLIL) classrooms. Philadel-
phia.

Lorenzo, F. (2008): Instructional discourse in bilingual settings. An empirical study of linguistic adjust-
ments in content and language integrated learning, The Language Learning Journal, 36:1, 21-33.
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5.5  Glossary 

CEFRL: Common European Framework of Reference for Languages: Learning, Teaching, Assessment 
(http://www.coe.int/t/dg4/linguistic/source/framework_en.pdf)

CLIL: Content and Language Integrated Learning

Embed code: Code that adds a browser plugin or widget to your page

HOT: Higher Order Thinking

Language skills: The mode in which language is used. Listening, speaking, reading and writing are gen-
erally called the four language skills. Speaking and writing are the productive skills, while reading and 
listening are the receptive skills. Often the skills are divided into sub-skills, such as discriminating sounds 
in connected speech, or understanding relationships within a sentence.

Lesson plan: An outline that guides teaching of a lesson. It normally includes aims and objectives; warm-
up and review; engagement, study, activation of language (controlled, guided and free practice); and 
assessment of lesson. A good lesson plan describes procedures for student motivation and practice activ-
ities, and indicates materials needed.

PBL: Problem-Based Learning

Scaffolding: Scaffolding is a concept based on the theory proposed by Lev Vygotsky, known as, ‘Zone of 
Proximal Development (ZPD)’. It is one of the most popular teaching methods. In this mode of instruction 
a teacher helps the student initially, to learn a new concept and offers maximum assistance. Gradually, 
the teacher sets up newer tasks for the students to perform and apply their knowledge independently. 
The zone of proximal development literally means the distance between what children can do on their 
own and what they can do when assisted by an adult. Scaffolding is a strategy in which a knowledgeable 
person equips the student and provides him with all the information and support to acquire or learn a 
particular thing.

(Definition from http://www.buzzle.com/articles/scaffolding-in-education.html)

TBL: Task-Based Learning

TL: Target Language

WYSIWYG: What You See Is What You Get.

CALL: Computer Assisted Language Learning

VOLL: Vocationally Orientated Language Learning

ESOL: English for Speakers of Other Languages
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